Lesson Plan – Child 230
Topic: Positional words (over, under, around, between, etc.)
TEACHER I-NUMBER: 312881373									 TARGET AGE: 36-48 months
Research about Topic: Positional words and phrases are prepositions that describe the position of something relative to other things in space. Examples include over, under, between, around, on top of, behind, next to, in the middle of, etc. These words are important for preschoolers to not only understand, but to experience. They are the foundation of early skills like literacy, daily conversations, and routines. They also support early math skills like spatial awareness and positioning (Ginsburg & Oppenzato, 2026). We can teach positional words in a variety of ways that cater to whole child development. One way is through dramatic play. Positional words are evident in all scenarios, especially in building. With the construction site setup, the children have the opportunity to combine their dramatic play with block play, using the positional words they’ve learned to experience what they mean. For example, the teacher might prompt a child, “Where will you put your hat?” (“On my head!”) or “I notice you’re placing the big block between the other blocks.” Playing with blocks provides plenty of opportunities for children to practice problem-solving skills and collaboration with their peers, which is most effective with good communication. The use of accurate positional words enhances the child’s experience and ensures clarity. For example, a child might say, “Let’s put this block on top of this tower” or “This long piece can go over the the blocks to make a bridge!” Small focus time is a perfect opportunity to provide the children with the positional vocabulary they may be lacking. By incorporating movement, dance, and musical rhymes, the children will be engaged and want to mimic the teacher’s actions and come up with their own. By giving each child a colorful scarf and letting them explore the movements they can make along to the rhymes, the children can fully experience what different positional words mean to them. For example, a child might twirl in a circle and exclaim, “The scarf is going all around me!”  This activity fosters literacy by rhyming, math by encouraging spatial awareness, and science by reviewing basic body anatomy. Each of these activities may require some prompting from the teachers to strengthen the children’s understanding of positional words (Romeo et al, 2018). With teachers present at each center and intentionally observing each child, the children can get personalized opportunities to learn, experience, and then understand not only the new words but the concepts attached to them. 
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Overall Concepts to Teach: 
1. Spatial awareness and positioning are essential early math skills that describe where something is in space. Positional words and phrases include above, around, behind, below, between, down, in front of, in the middle, inside, near, next to, on, outside, over, through, under, and up. 
2. Children will repeatedly hear these words from teachers and experience them through play with blocks, dancing and waving scarves to rhymes in a full-body sensory small-focus group, and moving their bodies and objects in dramatic play. They will put into practice what they learn and gain a better understanding of position in space. 
Information about the Children: 
Will: Will is a 38-month-old boy that likes cars, blocks, sensory play, and sand. He is typically more reserved and spends most of his time in solitary or parallel play. He’s pretty quiet, but when he does speak, he has a large vocabulary and clear voice. Will loves doing tasks that require fine motor skills and enjoys building things in the block area. He is tall for his age and frequently gets hurt or hurts others by running, jumping, or not being aware of the space he takes up. Will is fascinated with numbers and loves to sort and categorize things. He has a difficult temperament, and it can be hard for teachers and peers to get to know him. Will is very curious and persistent when it comes to learning through problem solving. He loves exploring cause and effect. The block and dramatic play area will engage Will in the play and present him with unique problems to solve (how to build bridges across furniture, etc.) and be a great opportunity for him to practice his social skills with his peers. The sensory dance activity will help him practice being aware of his surroundings and explore emotional regulation through movement.
Kaylie: Kaylie is a 44-month-old girl who likes playing house in dramatic play, sensory play, and painting. She enjoys playing with others but often gets upset when things don’t go her way. She is often seen telling other children what to do. Kaylie has a difficult time seeing things from others’ perspectives and has a hard time sharing and helping others. She has a large vocabulary with descriptive language and is dramatic in her play. Kaylie enjoys activities with fine motor skills like cutting and painting. Dancing in gathering time is one of her favorite activities and she is very aware of her surroundings. She likes to explore but has a hard time following directions or listening to the teachers, especially when they are asking her to do something she doesn’t want to do. The sensory dance activity will be perfect for Kaylie so she can do an activity she loves, but while also giving her an opportunity to practice following directions from a teacher and doing actions/motions suggested by her peers. The art activity with cutting and gluing will also pique her interest and give her an opportunity to explore cutting materials other than paper.
	Focus for the Day:

The main focus for today is for the children to explore the concepts of positional words and phrases like over, under, around and between. Over the last week, we’ve been teaching them about these words and intentionally using them in our conversations with the children. They are starting to grasp the concepts but need to truly experience them for it to stick. Today, they will be provided with various materials for building and problem-solving in the block and dramatic play centers to practice using the vocabulary they have been learning. They will also be able to apply these positional words to themselves through dance and movement, which stimulates their senses and the development of proprioception. 

What have you learned or decided about your pretend children and classroom?

I have noticed that recently a couple of children have been causing some unintentional problems by not being aware of their surroundings, like knocking over their peers or bumping into furniture. The sensory dance activity will help these children explore the movements and positions of their own bodies and those of their classmates in a fun and safe way.

What ongoing developmental skills or themes will you continue to support?

Positional words are very important to learn and take some time for young children to understand. After today, we will continue to use this language with the children and acknowledge when they use those words (“My shoes are hiding under my coat!” “You’re right, they’re under your coat!”), do something that illustrates them (“I notice you’re making the cars go through the tunnel”), or restate when needed (“I wanna put my baby under the bed.” “You want to put your baby in the bed and under the blanket?”)

Why is this focus important for your group?

This focus is important for our group of children because they are talking a lot and their vocabulary is expanding rapidly. However, there are still words they mix up and things they say wrong, which can get confusing. I noticed that when I told a couple of the children that the toy they were looking for was between the bookshelves, they didn’t understand what between meant. We can throw new words out all we want but it’s essential that the children experience what they mean for themselves.
 

	Building Language and Vocabulary: 

Building the children’s vocabulary is at the heart of this topic and the associated activities. The teachers will intentionally use a variety of positional words for the children to catch and use in their own language. In their play, they will be constantly moving themselves or objects into new positions, which should illicit a word from the teacher (and then, eventually, the child) to describe its positioning. This language modeling and “conversational exposure” from the teachers nourishes the children’s linguistic development (Romeo et al, 2018). I hope they explore how people and things can exist in a space relative to others. Like how they can sit in the block area with their classmates and be next to one another while also being on the rug or how their car can be driving over the bridge that goes across the “river.” Throughout the day, all of the teachers should be using as many positional words as they can to describe the activities the children are doing. They should also be presenting children with questions or prompts that provoke thought about the positions of their bodies and materials (“Make sure to look behind you so you don’t hit anyone” or “How can you get the car across without touching the ground?”)

	Assessment:

I will know learning is happening by watching the children throughout the day as they play, listening for the use of positional words. The teachers should ask themselves periodically if they’re being present enough with the children and being intentional with their use of positional words. When the teachers observe a concern or progress with a child, they should discuss it with each other to gather more information. They should also ask themselves questions like: “Are the children using positional words correctly?” “Are the children using positional words instead of gestures or simpler terms?” We will document learning by using frequency or time samples to keep track of what the children say and how many times they use positional words correctly or incorrectly. We will also take photos and videos as evidence of learning and progress.




	CENTER
	ACTIVITY
	DESCRIPTION OF ACTIVITY
	IELG
	MATERIALS

	DRAMATIC PLAY

Will
	Construction Site
	The dramatic play center is provided with child-sized construction worker vests and hard hats. There are tools for the children to work with like hammers, wooden blocks, tape measures, and blueprints. The children can free play with the provided materials and combine their play with the block center to build and explore. Taking on the role of a construction worker will encourage the children to step outside of themselves and embrace their curiosity and problem-solving skills. 
	Domain 1; Goal 15
Provided with appropriate props children take on symbolic roles 
	· Construction vests
· Hard hats
· Paper and markers (to make blueprints)
· Hammers (real but child-sized and lightweight)
· Tape measures
· Wooden blocks

	JUSTIFICATION:
	OBJECTIVE: Children will use the provided materials to transform themselves (into construction workers if they wish) and explore social interactions with their peers while using positional words to describe their play, immersing them in the meaning of the words.
JUSTIFICATION: This activity promotes social-emotional development (peer conversation, collaboration, empathy), linguistic development (conversation, practicing positional vocabulary), motor skills (handling hammers and tape measures), and cognitive development (problem-solving, spatial reasoning (math), critical thinking). The teachers will observe the children and point out their use of positions and give them the words if necessary (“I notice you put more blocks under the house” or “what does your blueprint say? Does this block go on top, on bottom, or in between?”


	CENTER
	ACTIVITY
	DESCRIPTION OF ACTIVITY
	IELG
	MATERIALS

	BLOCKS

Will
	Bridges and Tunnels
	Children are provided with large wooden blocks (solid and hollow), ramps, and bridges. There may also be a couple chairs (or some other piece of furniture) in the block area to present obstacles for building. The children will be free to build and create how they please, deciding how they want to incorporate the large obstacles. A teacher will observe and describe what the child is doing, intentionally emphasizing position words: “You put a big triangle on top of your building” or “I noticed your car is driving over the bridge” or prompting problem-solving: “How can you make your car go through this chair (or other furniture)? Should we go over, under, or around?” Or “Your car is on top of the chair. How will he get down?”
	Domain 1; Goal 11
Presented with problems to solve (obstacles to use or avoid); thinks of creative ways to overcome challenges
	· Large wooden blocks (solid and hollow)
· Ramps
· Bridges
· Cars
· Chairs/shelves/other large pieces of furniture 



	JUSTIFICATION:
	OBJECTIVE: Children will build structures with blocks and large obstacles to practice problem-solving, spatial awareness, and fine and large motor skills.
JUSTIFICATION: This activity promotes development of motor skills (placing and manipulating materials), cognitive skills (problem-solving, math skills including spatial positioning, shape, and physics), social-emotional skills (cooperation, problem-solving, and effective communication), and linguistic skills (conversation and positional vocabulary words). With support from the teachers, the children will learn positional words and have meaningful experiences with them. Using problem-solving skills to determine whether a piece should be placed on top, under, next to, etc. solidifies their understanding of these spatial math concepts. The children will have the opportunity to work with their peers to discuss, collaborate, and use the words they’re learning to make decisions and plan things out.

	CENTER
	ACTIVITY
	DESCRIPTION OF ACTIVITY
	IELG
	MATERIALS

	SENSORY (FULL BODY) – SMALL FOCUS

Kaylie
Will
	Dancing Scarves
	[bookmark: _Int_B5LhMOWQ]Children are given scarves as props while they follow a teacher’s prompts to move their bodies and scarves through space: “Above my head, around my toes, between my legs, in front of my nose! Over my eyes, under my chin, feel it tickle, all over my skin!” Children will follow the actions of the teacher and sing/rhyme along if they want to. After a repeat or two of this rhyme, the children may take turns coming up with an action as they describe it. The teacher may prompt if necessary (“what are you doing with your scarf now?”) The teacher will repeat the vocab words as she describes what she observes the children doing (“Wow, you made the scarf twirl around and around!” Or “Kaylie, your scarf flew through the air!”) 
	Domain 2; Goal 19
Mimics body movements of the teacher; manipulates a scarf through space; demonstrates positional concepts (learned visually and audibly) through body and scarf movement 
	· Colorful scarves (1 per child)


	JUSTIFICATION:
	OBJECTIVE: Children will learn positional words and experience what they mean through body movement and visual and audio senses.
JUSTIFICATION: The children will enjoy this activity because it encourages them to move, dance, and jump around. The colorful scarves add an exciting twist as the children discover the movements they can make by twirling, bunching, or tossing them. They will experience the meaning of positional words as they mimic the teacher’s actions and listen to the words she says. They will connect that when she says “head” she gestures to her head, and when she says “above my head” she waves the scarf above her head, showing the children what above means. As the children follow the rhymes and come up with their own descriptions of their movement and positioning of their scarves and bodies, the words they hear become more real and meaningful to them.

	CENTER
	ACTIVITY
	DESCRIPTION OF ACTIVITY
	IELG
	MATERIALS

	ART/CREATIVE

Kaylie
	Cutting Things
	Children are provided with age-appropriate scissors, glue, and a variety of materials to cut. It is completely child-led and invites them to explore what they can do and make with the provided materials.
	Domain 2; Goal 18
Children practice fine motor skills by cutting, using utensils, etc.
	· Scissors
· Glue
· Paper
· Felt
· Fabric
· Leaves
· String
· Pipe cleaners
· Plastic straws
· Ribbon
· Tin foil

	JUSTIFICATION:
	OBJECTIVE: Children will explore their curiosity and creativity while practicing fine motor skills like cutting various materials and gluing them together. 
JUSTIFICATION: This activity promotes the development of fine motor skills (cutting, handling different materials, gluing), cognitive skills (curiosity, creativity, decision-making, concentration), social-emotional skills (self-regulation, sharing with peers), and linguistic skills (conversation, vocabulary like “scissors”, “tin foil”, “felt”, etc.) The children will enjoy exploring unfamiliar materials and being allowed to cut things when they normally wouldn’t be. This activity is a great opportunity to practice fine motor skills and creativity, while also offering a valuable firsthand sensory experience.

	CENTER
	ACTIVITY
	DESCRIPTION OF ACTIVITY
	IELG
	MATERIALS

	MATH/MANIPULATIVES – SMALL FOCUS

All
	Magnet Shapes
	Children are provided with magnet shape manipulatives in small focus and have the opportunity to practice their fine motor skills while building and sorting based on shape or color. This is a child-lead activity, and they are encouraged to use their creativity to use the toys how they want.
	Domain 4; Goal 41
Sorting, classifying, and categorizing by shape, color, and number
	· Magformer toys (or similar manipulative)

	JUSTIFICATION:
	OBJECTIVE: Children will practice their fine motor skills by playing with these magnetic shape manipulatives to sort by color/shape, connect to create new shapes, and arrange to make patterns.
JUSTIFICATION: This activity promotes early math skills like sorting, categorizing, shapes, and patterns. It also gives the child an opportunity to practice their fine motor skills. It ties in well with the other activities that focus on positional words, connecting the children’s growing knowledge of spatial positioning to shapes and patterns. Playing with these toys also gives the children another block-like material to work with in a slightly different way, and they can connect their dramatic and block play to this activity. 

	CENTER
	ACTIVITY
	DESCRIPTION OF ACTIVITY
	IELG
	MATERIALS

	SCIENCE

All
	Freeze Ice
	The children are provided with a giant piece of ice (frozen in a bowl by teacher prior to activity), rock salt, and eye droppers with colored water. This is a self-selected activity that lets the children explore the science of melting ice while playing with colors.
	Domain 4; Goal 43
Exploring the world with curiosity and through trial and error; exploring cause and effect; prediction vs. observation
	· Chunk of ice
· Cups of colored water
· Eye droppers
· Containers of rock salt

	JUSTIFICATION:
	OBJECTIVE: Children will practice their fine motor skills by pinching the eye droppers to collect colored water and squirt onto the ice. They will discover that ice melts when you put warm water and salt on it.
JUSTIFICATION: This activity promotes cognitive skills like cause and effect, prediction, and curiosity. This will be perfect for them to practice their fine motor skills and explore something unfamiliar (using salt to melt ice) within a familiar context (ice and water). The children will also have the opportunity to grow socially and linguistically as they interact with their peers, ask questions, and hypothesize together. This is another opportunity for teachers to continue to emphasize the topic of positional words (“What happens if you drop the water on top of the ice?” “I notice you’re putting salt around the ice”).





